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The teaching of values has seen renewed interest, as educators, policymakers and
parents seek ways of increasing peaceful coexistence for children in a conflict-
driven world. Education systems are again reviewing values as part of their core
mission. Confucian values form the core of most Asian cultures, penetrating
different levels of social life, and also set the standards for most families,
communities and political behaviour. The research reported in this study set out to
examine young children’s expressed views of Confucian values represented in
traditional stories of four Chinese festivals. Within this research, Confucian values
were centred on five virtues: Ren (benevolence), Yi (righteousness), Li
(courteousness), Xiao (filial piety), and Zhi (wisdom). The four selected Chinese
festivals were: (1) Chinese New Year, (2) Dragon Boat festival, (3) Chung Yeung
festival, and (4) Mid-Autumn festival. Participants included 392 children aged
four to five years from 29 kindergartens or nursery schools and 57 pre-service
early childhood teachers in Hong Kong. Results showed that the values of Ren
(benevolence) and Yi (righteousness) were the most popular responses among
local young children, while the value of Li (courteousness) tended to be the least
popular category. Some implications for curriculum planning in early childhood
education are discussed arising from the study findings.
Keywords: early childhood; Hong Kong; Chinese festival; Confucian values;
story
Introduction
The teaching of values is deemed to be an important aspect of young children’s
education and often the responsibility for this is seen to rest with the family (Grusec &
Davidov, 2007). Others believe that schools have an important role to play in teaching
values. Jensen and Kiley (2000, p. 237) state that ‘schools that define core values such
as tolerance, acceptance, trust, openness, and honesty as essential to their vision and
mission often focus on the development of values and values’ education as key to their
educational purpose’. The increase in terrorist activity throughout the world and the
difficulty in getting peoples to coexist in peaceful ways have caused educators, poli-
cymakers and families to reassess teaching of values (Wong, 2007). Education
*Corresponding author. Email: Hoi.Yim@usq.edu.au
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systems have been challenged to review values as part of the curriculum in both the
East (e.g. Guide to the Pre-primary Curriculum, Hong Kong) and the West (e.g. the
South Australian Curriculum, Standards and Accountability Framework).
Specifically in Hong Kong, such a review of values as part of the curriculum has
been further emphasised after 1 July 1997, when this eastern region changed from a
western-oriented one to one that is more akin to the traditional societies and cultures
found in present-day People’s Republic of China (PRC). The first chief executive of
Hong Kong (Tung, 1997) encouraged local people to learn and practise Chinese
traditions as one of the lifelong values. The current pre-primary curriculum guidelines
also encourage children to ‘develop national identity through an understanding of the
Chinese culture’ (Education and Manpower Bureau HKSAR, 2006, p. 34). Such polit-
ical change and curriculum reformation have caused educators and families to rethink
the teaching of Confucian values developed by the Chinese philosopher, thinker and
educator Confucius (551–479 BC). Confucian values can be regarded as the principles
of Confucianism – a set of guidelines for proper behaviour and an ideology that
underlies, pervades and guides Chinese culture (Hofstede, 1991; Tu, 1998; Yan &
Sorenson, 2006).
Teaching Confucian values to young children
In the research field, Confucian values and children’s education are frequently
connected. Yan and Sorenson (2006, p. 238) highlighted that Chinese families usually
use stories, sayings, and special terms to instil Confucian ideals in their children.
Other researchers (Bond & Hwang, 1986; King & Bond, 1985; Wu, 1996) also
mentioned that adults in the Chinese cultures around the world frequently draw on
Confucianism when socialising their children. Rarick (2007, p. 22) further revealed a
historical scenario that for thousands of years, up until the fall of the imperial system
in China in the early 1900s, Chinese school children would raise their hands in respect
to Confucius at the start of the school day, and they would recite the saying of
Confucius until this was permanently recorded into their memory.
While teaching methods have changed, the key principles of Confucianism remain
the same. Confucianism is still viewed in 2009 as a philosophy which is the basic
starting point for every individual to arrive at the state of perfect morality and is a
teaching based on a moral code for human relations. Confucian values form the core
of the Chinese culture, penetrating all levels of social life, and also set the standards
for family, community and political behaviour. Basically, Confucian values are
centred on the following five virtues: 
● Ren (benevolence): a good act that expresses and that brings people together
● Yi (righteousness): righteousness, morality and faithfulness
● Li (courteousness): proper behaviour and courtesy
● Xiao (filial piety): one’s respect, love and reverence for parents/grandparents/
elderly family members
● Zhi (wisdom): one’s knowledge and their practical reasoning processes
A review of literature shows that there are several recent research studies on bridg-
ing Confucian values with different aspects of early childhood education, for instance,
in the areas of curriculum planning (Kim & Lim, 2007; Kwon, 2004), educational
systems (Kwon, 2003), teacher education (Yoo, 2002), parental beliefs (Park &
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Cheah, 2005), parent–child interaction (Tulananda & Roopnarine, 2001), adult–child
and/or peer relationships (Liang, 2000; Lin & Tsai, 1996; Miller, Wiley, Fung, &
Liang, 1997; Pan, 1994) and also early numeracy (Fitzsimons, 2002). However, there
seems to be limited research on Confucian values and children’s education, particu-
larly in Hong Kong. In order to enhance young children’s understanding of their
cultures, storytelling is commonly regarded as an effective tool. Phillips (2000), for
example, highlighted that young children could develop closer relationships and a
sense of community and culture through the intrinsically social experience of story-
telling. Similar statements can be found in other research studies (Bredikyte &
Hakkarainen, 2007; Bruchac, 2003; Ewers, 1992; Glazer, 2000; Lenox, 2000; Zabel,
1991). Also, Herendeen (1995, p. 16) clearly highlighted that ‘in some parts of the
world the narration of stories continues to be the main or most important means of
teaching the history, values and beliefs of a people, to explain natural phenomena, and
to entertain’. Berk (2006, p. 25) also stated that ‘today more research is examining the
relationship of culturally specific practices to child development’. Vygotsky’s socio-
cultural theory (1978, 1986, 1987) focuses on how culture is transmitted to the next
generation. Given that every group has traditional stories that present a cosmic vision
of a given culture (Herendeen, 1995, p. 14), cultural stories of the Chinese community
are therefore used within the present study as a tool to explore young children’s
expressed views of Confucian values. Among different Chinese traditional stories,
those which are related to the following four cultural festivals were selected for this
research. The four cultural festivals were chosen because of their popular and regular
festive celebrations in the local context (i.e. Hong Kong): (1) New Year, (2) Dragon
Boat, (3) Chung Yeung, and (4) Mid-Autumn.
Research study
Given the interest in the teaching of Confucian values, a research study was designed
to examine young children’s expressed views of Confucian values represented in
traditional stories of Chinese festivals. Two major questions were investigated: 
(1) What are children’s views of Confucian values represented in traditional
stories of the four selected Chinese festivals (i.e. New Year, Dragon Boat,
Chung Yeung and Mid-Autumn)?
(2) What is/are children’s most and least popular views of Confucian values repre-
sented in traditional stories of the four selected Chinese festivals?
Sample
The participants included 392 children aged four to five years and 57 pre-service early
childhood teachers in Hong Kong. Children were studying in full-day programmes of
29 local kindergartens or childcare centres. These kindergartens and childcare centres
were located in metropolitan areas. Using convenience sampling (McMurray, Pace, &
Scott, 2004), children who had consent forms from their parents were invited to partic-
ipate. All teacher participants were studying in the final year of a (total three years)
Higher Diploma in Childcare and Education programme in a local tertiary institute in
Hong Kong. The teacher participants, originally totalled 58, but were reduced to 57,
when in the course of data collection, one participant dropped out of the programme.
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Method
In order to understand children’s expressed views, a qualitative method approach was
undertaken. Children’s verbal responses were recorded by non-participant
observations (Burns, 2000; Kumar, 2005). A standardised non-participant observation
guideline was designed and given to each teacher participant with necessary guide-
lines and training on how to observe and record children’s verbal responses.
Each teacher participant was randomly assigned one of the four festivals. Teacher
participants grouped in the same festival were further voluntarily arranged into groups
of two or three to conduct the non-participant observation of their partner’s in-class
young children (Table 1). A 20-minute storytelling session was conducted by each
teacher participant to small groups of children with an average of 14 children per
group. Children were told in advance that they would be invited to talk and/or draw
about the story. Child participants were encouraged to express their thoughts volun-
tarily, both verbally and non-verbally. A total of 57 non-participant observation forms
(100% response rate) were collected.
Children’s non-verbal responses were recorded by their drawings, i.e. a semiotic
approach (Carson et al., 2005; Kress & Mavers, 2005). A drawing table was set up in
each kindergarten or childcare centre for a period of one week after the festival stories
were told, as the intensity of each festival in the local context was approximately one
week. Children were expected to experience the festivity both inside and outside the
kindergartens or childcare centres during the one-week period of each festival. Chil-
dren were encouraged to voluntarily express their feelings towards the festivals/stories
using papers and coloured pencils. To the children who were interested in sharing their
drawings, the classroom teachers would ask a standardised question individually –
‘Would you like to tell me what have you drawn?’ The children’s verbal responses, if
any, would be written down by the teacher participants. Child participants’ verbal
expressions were voluntary. A total of 149 children’s artefacts, which had written
records of their verbal expression, were collected and analysed for the purpose of this
Table 1. Distribution of teacher participants for the four festivals.
Festival
Festival story (see the website for 
the synopsis of the story)
Number of 
teacher 
participants
Kindergarten/child 
care centre
Chinese New Year New Year Beast story (http://
www.chinavoc.com/festivals/
spring/springfestival.htm)
Chinese Horoscope story 
(www.thingsasian.com/stories-
photos/2363)
15 Centre no. 1–14
Dragon Boat festival Wat Yuen story (http://
www.chinavoc.com/festivals/
Dragonboat.htm)
13
Chung Yeung festival Woon King story 
(www.discoverhongkong.com/
eng/events/festival-chung-
yeung.html)
14 Centre no. 15–29
Mid-Autumn festival Sheung Ngor story (http://
www.chinavoc.com/festivals/
Midautumn_Le.htm)
15
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research study. Interrater reliability checks were made on the coding and agreement
was found to be 85% among the researcher and a teacher who did the coding.
Parents’/caregivers’ written permissions were sought to observe and record both
children’s verbal and non-verbal responses. The purpose of the research and brief data
collection process were explained to the children in each kindergarten or childcare
centre in the beginning of the data collection and also to new children during the
research period. All the child participants were invited to participate voluntarily in
data collection, and they were informed that they could refuse their participation in
data collection without any explanation, penalty or cost to them. Pseudonyms or no
names were used in this study so as to stress the confidentiality of participants,
kindergartens and/or childcare centres.
Results
Chinese New Year
Fifteen non-participant observation reports were collected (i.e. 100% response rate).
A total of 133 records regarding children’s responses to the Chinese New Year festival
stories were documented. After coding, five categories of children’s responses
emerged: (1) Xiao (f = 11, 8.3%), (2) Li (f = 32, 24.1%), (3) Ren (f = 33, 24.8%), (4)
Zhi (f = 29, 21.8%), and (5) Yi (f = 28, 21.1%) (Figure 1).
Figure 1. Frequency of children’s responses to Chinese New Year festival stories according to non-participant observation reports.Figure 1 shows that children’s responses related to the value of Ren was the most
popular category (f = 33, 24.8%) behind Chinese New Year festival stories. Children
expressed the value of Ren by mentioning the cultural practices to celebrate the
Chinese New Year with family and relatives, such as New Year Eve’s family dinner,
preparation of special festival food, decoration of the home and shopping in the annual
Figure 1. Frequency of children’s responses to Chinese New Year festival stories according
to non-participant observation reports.
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New Year markets. Also, children showed their care and love for others by mention-
ing the good feeling of being with friends and family during the New Year days. The
following examples illustrate some of their responses: 
New Year Eve’s dinner must be eaten with the whole family and everyone must be
home. You can go to grandma’s home for this meal, for this will make her happier. (four-
year-old boy)
This is the whole family cleaning the house in preparation for the New Year. These are
the New Year couplets; children are receiving red packets from their daddy and mommy.
(five-year-old boy)
I like Chinese New Year because I can say good wishes to our friends and relatives … I
am very happy when I see them … I will play with my cousins in my uncle’s home. I
will share my toys with them. (four-year-old girl)
Forty-eight children’s drawings after the Chinese New Year storytelling sessions
were collected, and after coding, a total of 51 verbal records of their drawings of the
Chinese New Year story were documented. Three categories of children’s responses
emerged: (1) Li (f = 3, 6%), (2) Ren (f = 37, 72%), and (3) Yi (f = 11, 22%).The
findings show the value of Ren was the most popular category of children’s
responses.
Children expressed the value of Ren by drawing themselves with their family and
friends, all with smiling faces, celebrating the festival with food and Chinese New
Year decorations such as firecrackers, spring couplets and flowers. These drawings
were pictures of children’s relationship with others (e.g. a child with parents cleaning
and decorating their home, eating happily with their family and playing with animal-
friends). Examples of their drawings are shown in Table 2.
Dragon Boat festival
Thirteen non-participant observation reports were collected (i.e. response rate =
100%). A total of 147 records regarding children’s responses were documented.
After coding, four categories of children’s responses emerged: (1) Xiao (f = 6,
4.1%), (2) Ren (f = 44, 29.9%), (3) Zhi (f = 15, 10.2%), and (4) Yi (f = 82, 55.8%)
(Figure 2).
Figure 2. Frequency of children’s responses to Dragon Boat festival stories according to non-participant observation reports.Children’s responses related to the value of Yi (f = 82, 55.8%) was the most popu-
lar category. Children tended to mention righteousness (e.g. the emperor’s incorrect
judgement in the poet Wat Yuen story). Also, they talked about readiness to help
others (e.g. to rescue the poet Wat Yuen out of the river) and about the value of life
(e.g. the inappropriateness of poet Wat Yuen’s suicide). Some examples of children’s
responses are as follows: 
The emperor is not good because he only listened to the bad people who wanted to hurt
Wat Yuen. But Wat Yuen didn’t hurt them back. (five-year-old girl)
Life is a gift from God and we should take good care of it. It will make the family very
sorrowful and painful if one takes away his own life. (five-year-old girl)
I will use a submarine, a mechanical fish detector to search for Wat Yuen, and to use a
train under the sea to travel and search for his body. (four-year-old boy)
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Forty-eight children’s drawings after the Dragon Boat festival storytelling sessions
were collected. A total of 62 verbal records of their drawings were documented. After
coding, two categories of children’s responses emerged: (1) Ren (f = 39, 63%), and (2)
Yi (f = 23, 37%).
The findings show that the value of Ren was the most popular category of chil-
dren’s responses using Dragon Boat festival stories. Children expressed the value of
Ren by drawing themselves with their family and friends, all with smiling faces, cele-
brating the festival with food and dumplings and watching the dragon boat races
either at home on the television or at the waterfront. Some children showed their
positive sentiment and care for the poet Wat Yuen by drawing a dragon boat card for
Wat Yuen. One child believed that it would make him happy, as her mother was
when she made her a Mother’s Days card. Another child drew two portraits of Wat
Table 2. Children’s artefacts expressing Ren – Chinese New Year.
Children’s drawings Children’s explanations of their drawings
‘I was with dad and mom, sitting on 
chairs, with happy faces and open arms 
on chairs with a big heart at the table 
with two round Chinese New Year 
delicacy containers filled with 
assortment of food.’ (four-year-old 
boy)
‘The animals (dog, rabbit, and cow) were 
holding hands with smiling faces. The 
last in the line was me, smiling. We are 
good friends. On the ground were 
smiling worms eating grass and 
pebbles. The clouds above have happy 
faces and the wind were blowing down. 
It was a bright sunny day.’ (four-year-
old girl)
‘I was helping mother and we were 
decorating our home with strings of red 
fire crackers and six spring couplets 
with the words Dai Gut (good luck).’ 
(four-year-old girl)
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Yuen standing both inside and outside of the city, happy and smiling to show that he
was safe. Examples of the drawings are shown in Table 3.
Chung Yeung festival
Fourteen non-participant observation reports were collected (i.e. response rate =
100%). A total of 191 records regarding children’s responses to the Chung Yeung
festival stories were documented. After coding, five categories of children’s responses
emerged: (1) Xiao (f = 37, 19.4%), (2) Li (f = 26, 13.6%), (3) Ren (f = 61, 31.9%), (4)
Zhi (f = 32, 16.8%), and (5) Yi (f = 35, 18.3%) (Figure 3).
Figure 3. Frequency of children’s responses to Chung Yeung festival stories according to non-participant observation reports.Children’s responses related to the value of Ren (f = 61, 31.9%) was the most
popular category. This finding is similar to the analysis of non-participant observation
reports of the Chinese New Year festival which were presented earlier. Children
mentioned about their care for other people and/or animals (e.g. bring friends and all
animals to the hills to avoid the plague). They showed sympathy for those who are
suffering. Examples of children’s responses are as follows: 
If there’s a disaster, I will hold the hands of my elder brother and run for the hills. (five-
year-old boy)
I feel very sad to see the pigs, cows, and sheep all dead. They should have brought them
up to the hills too. (five-year-old girl)
They should bring some mattresses to go to the hills. It will be more comfortable for
sitting down. (five-year-old girl)
Twenty-eight children’s drawings were collected and a total of 33 verbal records
of their drawings were documented. After coding, three categories of children’s
Figure 2. Frequency of children’s responses to Dragon Boat festival stories according to non-
participant observation reports.
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Table 3. Children’s artefacts expressing Ren – Dragon Boat festival.
Children’s drawings Children’s verbal responses
‘I watched the races with my 
family and friends in the park. 
The fish would not eat Wat 
because fish wouldn’t eat 
human being.’
‘My mother was very happy 
when I made her a card on 
Mother’s Day, so I made a 
dragon boat card for Wat 
Yuen. I think he will be very 
happy to receive it. I have 
written the words “I love Wat 
Yuen” on the card.’
‘Wat Yuen was very safe and 
happy both inside and outside 
the city.’
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responses emerged: (1) Li (f = 7, 21%), (2) Ren (f = 15, 45%), and (3) Xiao (f = 11,
33%). The findings show that the value of Ren was the most popular category of
children’s responses.
Children expressed the value of Ren with drawings about the story of Woon King
but with the emphasis that the animals were brought to safety, mentioning that they
cared for their safety or were sad because the animals died. A few expressed their care
for their family by bringing them on outings to avoid the plague. Some expressed the
happy relationship with their parents with pictures of flying kites or having a barbeque
with them. Examples of their drawings are shown in Table 4.
Mid-Autumn festival
Fifteen non-participant observation reports were collected (i.e. response rate = 100%).
A total of 228 records regarding children’s responses were documented in the reports.
After coding, five categories of children’s responses emerged: (1) Xiao (f = 16, 7%),
(2) Li (f = 7, 3.1%), (3) Ren (f = 97, 42.5%), (4) Zhi (f = 48, 21.1%), and (5) Yi (f =
60, 26.3%) (Figure 4).
Figure 4. Frequency of children’s responses to Mid-Autumn festival stories according to non-participant observation reports.Children’s responses related to the value of Ren (f = 97, 42.5%) was the most
popular category. This finding is similar to the analysis of the observation reports of
the Chung Yeung festival and the Chinese New Year festival. Children’s responses
related to the value of Ren were about their sharing and celebration of the festivals
with friends and/or siblings. Also, some children expressed their love, care and
compassion for other people (e.g. Sheung Ngor’s possible loneliness in the moon) and
animals (e.g. suffering of the animals because of the heat from the nine suns).
Examples of children’s responses are as follows: 
Figure 3. Frequency of children’s responses to Chung Yeung festival stories according to
non-participant observation reports.
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Even though I like to eat moon cakes, I will cut them up and share them with my sister.
(five-year-old girl)
I will share my lantern and my food with my cousins. (four-year-old girl)
I hope Sheung Ngor can return home to her family. I will ask the stars to guide her way
to return home … I think Sheung Ngor will be very lonely in the moon. I hope I can fly
to the sky and visit her, and we could eat moon cakes together, sitting on the clouds.
(five-year-old boy)
With only one sun left, the animals will not have to die. (five-year-old boy)
Table 4. Children’s artefacts expressing Ren – Chung Yeung festival.
Children’s drawings Children’s verbal responses
‘I went with daddy and mommy up the hill to 
see the scenery. I saw the birds and we 
visited my granny’s grave. My little pig is 
waiting for me at home as she couldn’t go 
with us.’
‘Many people went to the hills to avoid the 
plague. Their faces were blue because they 
were very unhappy: they saw the animals 
were all dead.’
‘I like Chung Yeung festival for I can go with 
daddy for hiking. We brought our kites 
with us. I went to fly kites with daddy and 
then we had barbecue.’
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Twenty-five children’s drawings were collected and a total of 29 verbal records of
their drawings were documented. After coding, two categories of children’s responses
emerged: (1) Ren (f = 24, 82.7%), and (2) Yi (f = 5, 17.2%).
Children expressed the value of Ren by drawing themselves with their family and
friends, celebrating the festival by eating moon cakes, playing with lanterns in the
park and gazing at the moon. Some children mentioned the darkness of the sky – that
the dark clouds covered the moon; that they had to use torches and neon flashes and
candles to light their lanterns. Five children mentioned that Sheung Ngor would be
lonely on the moon and expressed their wish to share moon cakes with her and that
the stars would show her the way home, and one child suggested that he will share the
longevity potion – which Sheung Ngor drank – with his parents. Examples of the
children’s drawings are shown in Table 5.
Discussion
Among the five basic Confucian values mentioned in the introduction of this paper,
the most common values as expressed by children during the storytelling sessions of
traditional Chinese festivals were: (1) Ren (benevolence), (2) Yi (righteousness), and
(3) Zhi (wisdom). The least common one was Li (courteousness).
The value of Ren (benevolence) is consistently seen in the responses of children in
various festival storytelling sessions. This consistency confirms that the young chil-
dren in Hong Kong usually possess an awareness of a caring relationship starting from
home and extending to others and also the priority of the group over individual inter-
ests. In this study, there were many incidences where the children expressed their
concerns over the villagers’ safety when confronted by the ferocious ‘monster’, the
Figure 4. Frequency of children’s responses to Mid-Autumn festival stories according to non-
participant observation reports.
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‘ten suns’ or the ‘plague’, and they would not only save their parents but also the
villagers. Children related these stories of the past with the present, and the values that
were applicable then were also found to be applicable now. Hence, they talk of how
they would share their lanterns, moon cakes or dumplings with their parents and also
their friends. It is apparent that the children have assumed these values and know how
to practise them daily.
As noted in children’s responses, they also displayed a strong sense of Yi (righ-
teousness) and such behaviour positively relates to Kohlberg’s ‘pre-conventional
level’ (Berk, 2006), when he referred to morality at this level as being controlled
externally, when behaviour resulting in punishment is deemed bad and when behav-
iour leading to reward is deemed good. Children revealed moral judgement in their
discussions of the cultural stories, where it was naughty to trick others or to lie and
Table 5. Children’s artefacts expressing Ren – Mid-Autumn festival.
Children’s drawings Children’s verbal responses
‘I hope Sheung Ngor can be with her 
family. The stars will show the 
way home for her.’
‘I ate moon cakes and drank the 
longevity potion with dad and 
mom. We flew to the moon after 
that. Each of us has a moon.’
‘I went with mommy, daddy, 
granny, kid brother and auntie to 
the park. It was very dark. We 
played with neon torches, and 
lanterns. It was very crowded.’
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that playing with fire was wrong and against the law. Some also suggested that the
imaginative story character Sheung Ngor should be punished for stealing the longevity
potion. Kohlberg also stated that children use their own power of reason to attain
moral excellence (Kohlberg & Hersh, 1977). Children’s responses in this study also
confirmed his statement. Some children mentioned that they should not lock or cage
the monster because these were very cruel ways to treat animals, and many children
proposed plans to save the body of the Chinese poet Wat Yuen because he was a good
man. Piaget suggested that children were capable of judging ill-intentioned people as
being naughtier and more deserving of punishment than well-intentioned ones (Berk,
2006). Likewise, the children judged the imaginative story content ‘ten suns’ for
scorching the earth with immense heat as being very bad and deserving of punishment,
but they would forgive the mouse for cheating the cat out of the race, though it was
wrong to cheat.
A demonstration of children’s Zhi (wisdom) is shown in their use of information,
cognition and logic which they have gained through their experience of the festivals.
Children were seen constructing knowledge during the storytelling sessions. By
constructing knowledge, according to Vygotsky, ‘children seek, structure, and even
demand the assistance of those around them in learning how to solve problems’
(Rogoff, 1990, p. 16). Children were seen to use their knowledge gained from
personal experiences and of modern technology to find logical explanation or solu-
tions to the stories. Hence, in their verbal expression and/or artefacts drawn, they
mentioned the lion-dance, dragon boat race, cars, airplanes, motorboats, submarines,
machine guns and prayers. Some children even created detailed plans on missions to
save the Chinese poet Wat Yuen using radar, submarines and airlifters, rockets on the
moon, and wars using cannon and robots.
Among the four festivals, the Confucian value of Li (courteousness), as indicated
in the observations and artefacts, was least noted in children’s verbal/physical
responses. This may be in contradiction to the views of most Asian adults that the
value of Li should be an important value to be taught to children. This value calls
upon a person to control their own behaviour and mannerism to conform to certain
rites. Most of the responses were seen in the Chinese New Year and the Chung
Yeung festivals, as these celebrations have certain behaviours which children have to
comply with, like that of receiving red packets ‘lai-see’ or cupping of hands together
to wish someone ‘happy new year’, or the rite of offering incense and food to the
ancestors on visits to their tombs. These two festivals offer children the opportunity
to learn and practise the rites as suggested in the value of Li, whereas the other two
festivals (Dragon Boat and Mid-Autumn) have no specific ceremonial rites. Besides
the demonstration of rites, Li also refers to appropriate manners in their relationship
with others, especially courtesy. The behaviours of courtesy and politeness may be
shown by children’s routine activities such as greeting teachers, thanking people for
services or waiting for their turn to use facilities or toys, all of which would seldom
occur in a story or discussion process. Most childcare centres and kindergartens in
Hong Kong have detailed guidelines for appropriate behaviour expected of young
children, and the teachers are expected to give ‘routine training to children to greet
others, to share and to establish their living habits and self-care skills’ (Education
Bureau, 2006, p. E7-2). Children’s expression of the value of Li would normally be
observed in their daily routines other than during storytelling sessions. The fact that
this behaviour of Li was the least frequent value noted by children in this study may
not necessarily mean that children do not have an understanding or appreciation of
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this value; hence, further research using other tools for observing children at their
routine behaviour or daily behaviour could be made.
Conclusion
The study reported on here has shown the relevance of teaching Confucian values to
young Chinese children. The teachers in the study affirmed that including this in their
curriculum had relevance and a high interest level shown by the children. The expres-
sions through art work and the accompanying verbal comments by the children in the
study are a vivid reminder of how art offers children an opportunity to express their
views and feelings. In a world increasingly beset by violence as mentioned in the intro-
duction to this paper the application of Confucian values is a welcome call-back to the
five virtues: (1) Ren (benevolence), (2) Yi (righteousness), (3) Li (courteousness), (4)
Xiao (filial piety), and (5) Zhi (wisdom). It is proposed that an understanding of the
values inherent in any culture is important for teachers of young children. Many coun-
tries have Chinese children either as residents or immigrants; therefore, understanding
and accepting how their values may influence behaviour is important.
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